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AHHOTauus

[laHHas cTaTbs MOCBALLEHA MW3yYyeHWO ponu peneptyapa B (HOPMUPOBAHUM  MYy3blKanbHO-
WCMOMHUTENBCKUX YMEHU roboncToB. AKTyanbHOCTb TeMbl 06ycnoBneHa HeoBXOAMMOCTbIO Noucka
9(h(EKTUBHBIX MyTeln PasBUTUS NPOPECCUOHANbHBIX HABLIKOB UCMOMHUTENEN Ha JYXOBbIX WHCTPYMEHTaX B
COBpEMEHHbIX ycroBusx. Llenb uccnenoBaHus — BbISBUTH  MOTEHUMan peneptyapa Kak CpencTsa
COBEpLUEHCTBOBAHNSI  TEXHWYECKMX U XYAOKECTBEHHO-BbIPA3UTENbHBIX ~ BO3MOXHOCTEN  rOBOWCTOB.
YCTaHOBNEHO, YTO LieneHanpaBneHHbln oTOop peneptyapa C y4eTOM WHAMBMAYanbHbIX OCOBEHHOCTEN
obyyatoLmxcs crnocobCTBYET PaCLUMPEHWNIO UX WCMOMHWUTENLCKOrO Ananas3oHa, PasBUTMI0 My3bIKanbHOro
MbILLMIEHNS, NOBBILLEHWUIO MOTUBALMM K 3aHATUAM. [1pakTnyeckas 3Ha4MMOCTb UCCES0BaHNS 3aKTio4aeTcs B
BO3MOXHOCTM MCMOMb30BaHUs €ro0 Pe3ynbTaToB B Mpouecce npodeccMoHanbHOM NOAroTOBKW roBOWCTOB.
lMepcnekTvBbl fanbHENLWEro n3y4eHns npobnembl CBA3aHb! ¢ pa3paboTKon METOAMYECKUX PEKOMEHAALMI NO
(hOpPMMPOBAHMIO ONTUMANBHOTO KOHLEPTHOMO penepTyapa Ans UCMOMHUTENEN Pa3HOTO YPOBHS.

KnroueBble cnoBa
penepTyap, roboi, My3blKanbHO-MCNONHUTENBCKNE YMEHNS, NPOECCMOHanbHas NOArOTOBKA, AyXOBbIE
WHCTPYMEHTbI, UCMONMHUTENBCKOE MacTEPCTBO.
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BeeaeHue

Mpobnema COBEPLUEHCTBOBAHWNS MPOMECCHOHANBHOM  NOATOTOBKM  MY3bIKAHTOB-UCMONHUTENEN
npuobpeTaeTt 0cobyto akTyanbHOCTb B COBPEMEHHbIX YCMOBUSX AMHAMWYHO MEHSIOLLErOCS COLMOKYbTYPHOTO
npoctpaHctBa  (A6aynnuH, 1990). [Monck apdekTMBHBIX CPeacTB  HOPMUPOBAHUS  My3blKanbHO-
UCMOSTHUTENBCKUX YMEHUA CTAHOBWUTCA OOHUM W3 MPUOPUTETHBLIX HanpaBfeHW HayuYHbIX UCCNeAoBaHUA B
cthepe My3bikarnbHOW neparorvku u ncuxonorun (Acadbes, 1971). Ocobblt MHTEPEC B AAHHOM KOHTEKCTE
npeacTaBnseT cneunduka obyyeHns Urpe Ha JyXOBbIX MHCTPYMEHTAX, B YaCTHOCTM — Ha roboe (bapeHboim,
1979).

AHanu3 HayyHbix nybrnukauuii nNocnegHuX neT CBMAETENbCTBYET O BO3PACTAlOWEM BHUMAHWUM
uccnepgosateneir K BOMpocam  ONTUMM3auMu  y4ebHOro  peneptyapa  Kak — BaxHedwero  aktopa
NPOPeCcCHOHanbHOro CTaHOBNEHWS My3blkaHTOB-AyxoBukoB ([oTcanHep, 1993; Npuropbes, 2006). Mpu aTom
noaYepKMBaETCA HeobXOAMMOCTb KOMMMEKCHOro nmogxoda K daHHoW npobneme, npegnonaratollero yyert
Lenoro psga napameTpoB — TEXHWYECKOW CIOXHOCTM MPOU3BELEHWNA, WX XYOOXKECTBEHHOM LEHHOCTM,
COOTBETCTBUS MHAMBMAYANbHBIM BO3MOXHOCTAM 0Bydatowmxcs u gp. (Kopbixanosa, 1979).

MpamoTHO nNogobpaHHbI penepTyap ABMSETCH OAHWUM U3 FNaBHbIX YCOBMI YCMELIHOTO 06yYeHus B
OMLU, nomoraeT packpbiTb NyyliMe NWYHOCTHblE KayecTBa Y4YeHuKka, CnocobCTBYET €ro rapMOHUYHOMY
passuTNiO. [IMCKYCCMOHHBIM MPEACTaBNSAETCS BOMPOC O Kputepusix otbopa ydvebHoro Marepuana
NPUMEHUTENBHO K cneuudmnke obyyeHns urpe Ha roboe (Jlubepman, 2003). HeogHO3HAYHO TpaKTyeTCs M camo
NOHATUE «MY3bIKaNbHO-UCNOMHUTENbCKUE YMEHWS», €0 CTPYKTYPa U KOMMOHEHTHbIN cocTaB (HasankuHCKun,
1972).

OtcyTCTBME €OMHCTBA B MOAXOAAX K WHTEpnpeTauun KhKYeBblX MOHATUIA 3aTpyaHseT BbipaboTKy
YHUBEpCANbHbIX METOANYECKUX PEKOMEHAALMIA, MPUMEHUMbIX B NPaKTUKe NOATOTOBKM roboucToB. B cBA3mM C
9TUM npeacTaBnseTcs LenecoobpasHbiM MPeasioXMTb aBTOPCKOE NOHWMAHWE TEpMUHA «My3blKarbHO-
NCMOSTHUTENBCKME YMEHUSI» Kak KOMMEKca B3aMMOCBSA3aHHbIX TEXHUYECKMX, XYO0KECTBEHHO-BbIPA3UTENbHbIX
W NCUXONOMMYECKNX KOMMETEHLMIA, HEOBX0AUMBIX AN NOMHOLEHHONW peanu3auuy TBOPYECKOro noTeHumana
My3bIKaHTa.

Onupasice Ha AaHHOe onpeaeneHne, MOXHO KOHKPEeTU3NPOBaTb Ponb peneptyapa B hopMUpOBaHUM
WCMOMHUTENBCKOrO MacTepcTBa robomctoB. OYeBMAHO, YTO NPOM3BEAEHNS, COCTABNSAIOLLME OCHOBY Y4EBHOMN U
KOHLIEPTHOW NPaKTWKW, AOMKHbI: @) COOTBETCTBOBATb YPOBHKO TEXHWYECKOM MOArOTOBKM 0Bydarowmxcs; 0)
CnocobCTBOBaTH Pa3BUTMIO NX My3blKanbHO-3CTETUYECKOTO BKYCA; B) CTUMYNMPOBAaTh TBOPYECKYH) aKTUBHOCTb
U camocTosATenbHOCTL (Henrays, 1988).

970 npeanonaraeT HeobxoauMOCTb AnddepeHLMpOBaHHOrO noaxoda kK Bblbopy penepTyapa, €ro
BapUaTUBHOCTb 1 TMBKOCTb C Y4ETOM peanbHbIX NOTPEOHOCTEN 1 BO3MOXHOCTEN Kaxaoro cTyaeHTa (PaabeH,
1967). BmecTe ¢ Tem NpeacTaBnseTCA BaXHbIM COXPaHATb aKkaZeMWUYecKyld HanpaBneHHOCTb Y4ebHOro
MaTtepuarna, OpueHTauuio Ha nydwne obpaslibl MUPOBONA My3blkarbHON Knaccukn (PaxHukos, 1994). Takoi
noaxog No3BonsieT 06ecneynTb NOMHOLEHHOE Pa3BUTUE BCErO CeKTpa NPOheCCHOHaNbHO 3HAYMMbIX Ka4eCTB
roboucra.

Vcxoas 13 BbILLEN3NOXEHHOrO, LeNb AaHHOrO UCCNef0BaHNS 3aKIio4aeTcs B BbIABEHUN NOTEHUMana
penepTyapa kak CpeacTBa (POPMMPOBAHUS My3blKanbHO-MCNONHUTENBCKUX YMEHWA robomcToB. Peanusaums
NOCTaBNEHHOW Lienu npeanonaraeT peLleHe CreayoLwmx 3agay:

1. npoaHanu3npoBaTb CTeNeHb pa3paboTaHHOCTK NPOBNEMbI B HAay4HO NUTEpaType;

2. YTOYHUTb CYWIHOCTb W CTPYKTYPY MOHATUSI  «MYy3bIKanbHO-MCMOMHUTENBCKAE  YMEHNS»
NPUMEHNTENBHO K Creundmke urpbl Ha roboe;

3. OnpeaenuTb OCHOBHbIE KpuTepun oTbopa y4ebHoro penepTyapa ans robomcTos;

4, BbISIBUTb MEAarornyeckne YcnoBus, CnocobeTByrowme dPEEKTUBHOMY UCMOMNb30BaHMIO

penepTyapa Kak cpeacTsa NpoheCCcMoHanbHOro passuTis 0by4arLWwmxcs.

Be3ycrnoBHo, pelueHne nocTaBneHHbIx 3agady Byaet cnocobcTBoBaTh COBEPLUEHCTBOBAHMIO CUCTEMbI
NOArOTOBKA My3bIKAHTOB-JYXOBWKOB, PaCLUMPEHUIO WX UCMOMHUTENbCKUX BO3MOXHOCTEN, MOBLILIEHUHO
KayecTBa KOHUepTHoi aestenbHocTw (CanoHos, 1982). 310 onpenenser TEOPeTUYECKY U MPaKTUYECKYHO
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3HAYNMOCTb  WCCreoBaHUs, €r0 COOTBETCTBME aKTyanbHbIM TEHAEHUMSM PasBUTUS  My3blKanbHO-
MesarorMyeckoit Hayku n obpasoBaHusi.

Matepuansi u MeToAbI UCCNeAOBaHUA

MeTo40nor1yeckoil OCHOBOW UCCELOBAHNS MOCIY XU CUCTEMHBIN, AEATENBHOCTHBIN U FIMYHOCTHO-
OPVEHTUPOBAHHLIN  NOAXOAbI, MNO3BONSIOWME PACCMOTPETb  MPOLECC  (hOPMUPOBAHWS  My3blKanbHO-
WCMOMHUTENLCKUX YMEHUI BO BCEM MOMHOTE W MHOroacnekTHocTH (Acadbes, 1971).

B AaHHO CTaTbe Mbl ONMPaEMCS Ha MaTepuanbl AKCNEPUMEHTa, NPOBEAEHHOMO Ha Base My3blkanbHbIX
BYy30B Mocksbl 1 CaHkT-MeTepbypra B nepuoa ¢ 2018 no 2022 rr. B Hem npuHsnm yyactue 120 cTyneHTos (13
Hux 80 obyvarowmxca no cneunansHocT «loboity n 40 — no Apyrum  cneumanbHOCTAM  AyXOBOrO
ucnonHuTenscTea) u 15 npenoaasartenen.

Ha nepsom aTane akcnepumeHTa Obin OCYLLECTBNEH aHann3 y4ebHbIX NaHOB M NpOrpamMm C Lenbto
BbISIBMEHUS penepTyapHbiX TpeboBaHWN, NPeAbsSBASEMbIX K CTyAeHTaM-robouctam Ha pasHblX CTagusix
0Byyenns. lonyyeHHble faHHbIE NO3BOMMMW ONPEAENUTL KpUTepun oTbopa My3blkanbHbIX NPOU3BEAEHWN,
COOTBETCTBYIOWME 3afa4aM (POPMUPOBAHWUS OCHOBHbIX KOMMOHEHTOB WCMOSHUTENLCKOrO MacTepcTBa
(TEXHWKW, XyOOKECTBEHHOW BbIPA3NUTENbHOCTM, HaBbIKOB camoperynauuum). [anee 6bino npoBeaeHo
aHKETUPOBaHWe CTYEHTOB W NpenofasBaTenieil, HanpaBeHHOe Ha U3yYeHWe UX MHEHUN OTHOCUTENBHO posu
penepTyapa B y4ebHOM npouecce. PesynbTathl onpoca nokasanu, 4to 60MbLIMHCTBO pecnoHAeHTOB (86%)
paccMaTpuBalT penepTyap Kak BaXHENLWU haktop NpodhecCHoHanbHOro pocTa My3blKaHTOB-UCTIONTHUTENEN.
[Mpu 3TOM 74% ONPOLLEHHBIX OTMETUN HEOHXOAMMOCTb Y4eTa MHAMBIUAYaNbHbIX 0COBEHHOCTEN 0ByYatoLLMXCS
npu BbiBOpe My3blkanbHbIX NPOU3BeAeHU Ans paboTbl B Knacce no cneunanbHOCTy.

Ha ocHoBe aHanu3a aHKeT Obinn cchopMmpoBaHbl akcnepumenTansHas (n=40) u koHTponbHas (n=40)
rpynnbl CTyAEHTOB-roboncToB. B TeueHne ABYX NET aKcnepuMeHTanbHas rpynna obyyanach no cneynansHo
pa3paboTaHHON nporpamme, NpegycMaTpUBalOLLEN LieneHanpaBneHHoe BapbipoBaHue y4ebHoro peneptyapa
C Y4eTOM YPOBHS MOArOTOBKM W JIMYHOCTHBIX KAYECTB KaXZoro CTyAeHTa. B KOHTPOMbHOWM rpynne 3aHATUS
NPOBOAMNNCE NO TPAANULMOHHON METOAMKE C UCMOMNb30BAHWEM €AWNHOIO ANs BCEX PENepTyapHOro nraHa.

Ons  oueHkM  3PGEKTUBHOCTM  IKCMEPUMEHTaNbHOW  paboTbl  MCMONb30BANCH  KOMMIEKC
ANarHoCTUYECKUX METOANK, BKMIOYABLLNNA:

. 9KCMEPTHYK0 OLIEHKY Ka4yecTBa MCMOMHEHNS My3blkanbHblX npousseaeHuin (no 10-6annbHom
LuKane);

. XPOHOMETpaX BPEMEHW, 3aTpayMBaeMoro Ha OCBOEHME MPOM3BEAEHUN PasHOM CTEMeHw
CNOXHOCTH;

. onpocHuK «podeccroHanbHas MoTueaums My3sbikaHTa» (T.H. KOgosuHa);

. TecT «My3blkanbHbIn MHTeNnekT» (E.B. HasankuHckui). OueHka npoBogunack Aaxabl — 40

Hayana W Mocne 3aBeplUeHUst SKCMEpUMEHTambHOTO 06yyeHns. [10CTOBEPHOCTb  pasnuuuin  Mexay
rnokasaTensiMi SKCepuMeHTanbHON U KOHTPOBHOI rpyNn ONpeAensanack ¢ noMoLLbio t-kputepust CTblogeHTa.

PesynbTathbl U 06CyxaeHMe
[poBEAEHHbIN MHOTOYPOBHEBLIN aHanM3 3MMUPUYECKUX AaHHBIX MO3BOMNM BbISBUTL PS4 3HAYUMbIX
3aKOHOMEpHOCTEM B  npouecce (HOPMUPOBAHUS  My3blKanbHO-MCNONHUTENBCKAX — YMEHUA  roboMCcToB
nocpeacTBoM peneptyapHon pabotbl. CrtatucTuyeckas o6paboTka pesynbTaToB 3KCMEPUMEHTANbHOMO
0byyeHns nokasana CyLleCTBEHHOe NPEBOCXOACTBO AKCMEPUMEHTANBHOM rPYNMbl HAL KOHTPOSBHOW NO BCEM
AuarHocTUpyeMbiM napameTpam (Tabn. 1).

Tabnuua 1. CpaBHUTENBHBIN aHANU3 NokasaTesien SKCNEPUMEHTANbHON U KOHTPOMBHOW rpynn

MapameTp JkcnepuMeHTanbHas rpynna | KoHTponbHas rpynna | t p
(MSD) (MSD)

JKCnepTHas oueHka | 8,6+0,9 6,2+1,1 10,12 | <0,001

ucnonHenus (1-10)
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Bpewms ocBoeHus | 18,414,2 29,8+5,6 9,87 | <0,001
npomseeaeHun (4ac)

[MpoheccroHanbHas 92,316,8 74,5194 8,56 | <0,001
moTusaums (1-100)

MysblkanbHbld nHTENNeKT (1Q) | 118,6+£10,2 105,1£11,7 514 | <0,01

Kak B1ZHO 13 NpuBeeHHbIX AaHHbIX, CTYAEHTbI 3KCNEPUMEHTaNbHO rpynnbl AEMOHCTpUpoBan 6onee
BbICOKMM YPOBEHb WCMOMHUTENbCKOTO MacTepcTBa, 3aTpaynBas nMpy 3TOM MeHbLUe BPEMEHW Ha OCBOEHWe
My3blIKasibHbIX NPOU3BEAEHUI. OTU pesynbTaTbl COrNAacyrTCA C COBPEMEHHBIMW NPEeLCTaBNEHNAMM O BeayLLei
PONKW penepTyapa B pa3BuUTUN NPOECCHOHANbBHBIX KOMNETEHLMIA My3blkaHToB (ABaynnuH, 1990; MotcamnHep,
1993).

AHanus Takxe BbISIBUN TECHYKO B3aUMOCBA3b MEXOY KayeCTBOM MCMOSHEHWS W MoKasaTensmu
MOTUBALWW, MY3bIKanbHOrO MHTENNeEKTa, NPOJOMKMTENbHOCTHI0 3aHATUM Ha WHCTpyMeHTe. [lonyyeHHble
[aHHble CBUAETENLCTBYIOT O CUCTEMHOM BIUSHWW penepTyapHbIX (DaKTOPOB Ha PasfiNyHbIE KOMMOHEHTbI
WCMOSTHUTENBCKUX  YMEHUA — TEeXHUYECKUW, Xy[OOXEeCTBEHHO-BbIPA3UTENbHbIA, MOTUBALMOHHO-BOSIEBOW
(BapeHboiim, 1979; Kopeixanosa, 1979).

lMpeacTaBneHHble pe3ynbTaTbl HArnsaHO AEMOHCTPUPYIOT NnpeumyLlecTsa AnddepeHLMpoBaHHOro
noaxoga K popmmpoBaHmMio y4ebHOro penepTyapa, y4nUTbIBaKLEro peasnbHble NOTPEBHOCTU 1 BOSMOXHOCTY
Kaxgoro CTyAeHTa. POCT nokasaTenei B 9KCnepuMeHTanbHON rpynne B 2-3 pasa npeBbilan COOTBETCTBYHLME
W3MEHEHUSt B KOHTPOMbHOW BbIBOPKE, YTO CBUOETENbCTBYET O BbICOKOW NEAArornyeckoit achekTMBHOCTY
pa3paboTaHHON METOAMKN penepTyapHoi paboTbl.

KoHuenTyanbHoe 0606LLeHMe MOMyYeHHbIX AaHHbIX MO3BONSET paccMaTpuBaTh penepTyap Kak
cuctemoobpasylowmin - haktop  pasBUTUS  My3bIKarbHO-UCMOMHUTENBCKUX — YMEHWUA,  WHTErPUPYHOLLMIA
TEXHONOTNYECKNE, XYA0XECTBEHHO-3CTETUYECKIUE U JIMYHOCTHBIE acnekTbl NPOGECCUOHANBHOMO CTaHOBNEHUS
robouctoB. B uccnegoBannn nonyyuna noaTBEpPKAEHME MNOTE3a O TOM, YTO LieneHanpaBneHHoe
BapbWUpOBaHWe penepTyapa C Y4eTOM MHOMBWAYANbHON TPAeKTopuK 0ByyeHWst CnocoBCTBYET AOCTUXKEHMIO
Bonee BbICOKMX Pe3yNnbTaToOB MO CPABHEHMIO C TPAAMLMOHHBIMM MeToaammu paboTbl (HasaikuHekui, 1972;
CanoHos, 1982).

B 70 e Bpemsi He0BX0AMMO OTMETUTb ONpeseNneHHbIE OrpaHNYeHns MPOBEAEHHOrO UCCreoBaHus,
CBSi3aHHblE C OTHOCUTENBHO HEBONbLUMM 06LEMOM BbIBOPKM 1 OrPaHNYEHHON ANMTENBHOCTBI0 AKCMEPUMEHTA.
MepcnekTvBbl AanbHENWEro nayyeHus npobnembl Mbl CBA3bIBAEM C pacCLUMPEHUEM aMnMpuUyeckon 6asbl,
MPUBNEYEHNEM [aHHbIX FOHIUTIOAHBIX WCCREA0BaHWA, YriybneHHbIM aHanu3oM 3apybexHoro onbiTa
penepTyapHoit paboTbl ¢ My3blkaHTaMu-gyxoBukamn (Heiray3, 1988; Tennos, 1947).

HecmoTpst Ha yKa3aHHbIe OrpaHMYeHms, NonyYeHHble pesynbTaTbl 06M1aaalT HECOMHEHHON Hay4YHOM
HOBM3HOW W MPAKTUYECKON 3HAYMMOCTbIO. Peann3oBaHHbll B paboTe KOMMMEKCHbIM MOAXOH K WU3YYeHMHO
penepTyapHbIX PakTOPOB Ha OCHOBE COMETAHUS KONMYECTBEHHbIX 1 KAYECTBEHHbBIX METOL0B, OPUrMHANBHOCTb
KPUTEPUEB aHanusa W WHTepnpeTaunun LaHHbIX NO3BOMSIOT MO3MLMOHMPOBATL UCCIEO0BaHUE KaK BECOMbIi
BKINaj B pa3BuTME TEOPUM M METOANKM 0BYYEeHMS Urpe Ha QyXOBbIX MHCTPYMEHTAX.

Tabnumua 2 0606LaeT knoyeBble BbIBOAbI MCCNELOBaHUS, NPeACTaBNsAoWMe NPaKTUYECKNA NHTEpPEC
ANs npenogasaTtenen n METOAUCTOB B Chepe My3blKanbHO-MCMONMHUTENLCKOrO 06pa3oBaHms.

Tabnuua 2. OcHOBHbIE pe3ynbTaTbl U NPAKTUYECKUEe PEKOMEHAALMM

KrtoyeBble BbIBOADI [MpaKTnyeckne pekoMeHaaLmm

AndpdepeHumaums penepTtyapa noBbllaeT | YuuTblBaTb  MHAMBWAYanbHble  OCOBEHHOCTM
9GhDEKTMBHOCTb 0BYYEHNS CTY[EHTOB

Peneptyap BnusieT Ha  BCe  KOMMOHeHTbl | ObecneunBatb pa3Hoobpasne TEXHUYECKUX W
WCMOSTHUTENBCKOrO MacTepcTea XyOOXECTBEHHbIX 3aday

OntumanbHbIN penepTyap codvetaeT Tpaguuuu u | Bkniovatb B nporpammbl  nydwme  obpasubl
WHHOBALMK COBPEMEHHOW MY3bIKM
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3HauMMOCTb penepTyapa Bo3pacTaeT Ha cTaplmx | [oBbillaTb  CNOXHOCTb M OTBETCTBEHHOCTb
Kypcax penepTyapHoii paboThl

PestomMupys M3MOXEHHOE, MOXHO 3aKMiouMTb, YTO NPOBEAEHHOE uccrenoBaHue ybeauTensbHo
[0Ka3bIBAET UCKMIOYUTESBHYIO POSib penepTyapa kak cpecTaa (PopMUPOBaHUS My3blKanbHO-MCMONHUTENbCKUX
yMeHui roboncToB. Pa3paboTaHHble KOHLENTyanbHbIE MOMOXEHNS M METOAMYECKME PEKOMEHAALMM MOryT
HaWTW LUMPOKOE TMPUMEHEHMe B MNPaKTUKe NPOMECCUOHANBHOW MOATOTOBKM  My3bIKAHTOB-YXOBWKOB,
CnocobCTBYS! MOBLIWEHWK €e KayeCcTBa B COOTBETCTBAW C COBPEMEHHBIMU  aKaAEMUYECKUMU U
COLMOKYMbTYPHbIMW TPEBOBaAHUAMM.

[MonyyeHHble pe3ynbTaThbl NO3BONSAIOT KOHCTATUPOBATL HANMYKME CTAaTUCTUYECKM 3HAYUMBIX Pa3NNYMMA B
AVHaMuKe POpMUPOBaHMS MY3bIKanbHO-UCMONMHUTENBCKUX YMEHUI MEXY 3KCNEPUMEHTANBHON 1 KOHTPOSTbHOM
rpynnamn.  3admMKcupoBaHHble  KOAPPUUMEHTbI CBMAETENLCTBYKT O 0GOnee WHTEHCMBHOM NpUpPOCTE
nokasaTtenei WCMOMHUTENbCKOTO MacTepcTBa, MOTMBALMM, My3blKanbHOTO WHTENNeKTa Yy CTyAeHTOB,
0ByyaBLLUMXCS NO SKCMEPUMEHTaNBHON MeToamnke AnddepeHUMpoBaHHOMO Noaxoaa K peneptyapHomn paboTe.
KayeCTBEHHbIN aHanM3 BbICKa3blBaHWA Y4YaCTHWKOB 3KCMEPUMEHTa MOATBepXKAaeT  3PdeKTUBHOCTb
NPEANOXEHHbIX KpUTepueB 0TOOpa My3blkanbHbIX NPOM3BEAEHWA B NnaHe 06ecneveHns pasHOCTOPOHHERO
NpodeccuoHanbHoro passutig roboucToB. Takum 06pas3oM, 3MNMPUYEcKM [oKa3aHa LienecoobpasHoCTb
peanu3auuv MHAWMBMAYAIbHO-OPUEHTUPOBAHHBIX CTpaTernii (OPMMPOBaHUS penepTyapa, MHTErpupyroLmx
TEXHONOTUYECKUEe, XYOOXKECTBEHHble W  NWMYHOCTHbIE  acnekTbl COBEPLUEHCTBOBAHWS  My3blKanbHO-
UCMOSTHUTENBCKUX KOMNETEHLMN.

3aknoyeHue

Pestome pe3ynbTaTos:

. OKCNepuUMeHTanbHas  rpynna  MpoLeMOHCTPUpOBana  3HauMMOe MPEeBOCXOACTBO  Haf
KOHTPONbHOM Mo KavectBy ucnonHenus (t=10,12; p<0,001), ckopoctn ocsoeHus npowussepeHun (t=9,87;
p<0,001), ypoBHto MmoTvBauum (t=8,56; p<0,001) n mysbikanbHoro uHtennekra (t=5,14; p<0,01).

. BbisiBreHa TecHas koppensuusi kadyectBa wucnonHeHus ¢ motusauuen (r=0,81; p<0,01),
My3blKanbHbIM UHTennekToM (r=0,72; p<0,05) n BpemeHem 3ansaTui (r=-0,74; p<0,05).

. KntoueBble kputepum otbopa penepTyapa: TexHUYeckas CroxHOCTb (92%), XyA0oxKeCTBEHHas
LieHHoCTb (87%), cTuneBoe pasHoobpasue (82%), nHaneuayanbHblid nogxoq (76%).

. [nHamuka npupocta nokasaTteneil B 3KCEpPUMEHTaNbLHOWM rpynne B 2-3 pasa Bbille, YeM B
KOHTPOMbHOW: UCMoMnHUTENbCKoe mactepctBo (28,4% vs 11,2%), Bpemsi oceoeHust (38,6% vs 14,5%),
motueauus (19,8% vs 6,3%), MyabikanbHbii uHTENNeKT (11,2% vs 3,7%).

MpoBeaeHHOe wuccnegoBaHne  yrnybnser COBPEMEHHble NPEACTaBMNeHUs O  CYWHOCTU U
3aKOHOMEPHOCTAX  (DOPMUPOBAHMS  MY3blKanbHO-MCMONMHUTENBCKOrO ~ MacTepctea B npouecce
NpoeccnoHanbHo  NOATOTOBKM  roBonCTOB.  [lonyyeHHble  [JaHHble  SMMMPUYECKM  MOATBEPKAAIOT
cncTeMoobpasylowlyto ponb  penepTyapa, WHTErpupyloLLero pasnuyHble KOMMOHEHTbI UCMONHUTENbCKNX
YMEHWI — TeXHUYEeCKne, XyO0KECTBEHHbIE, MOTUBALMOHHbIE.

[nchepeHumnpoBaHHbIN NOAX0S K penepTyapHoi paboTe, ONMPAtOLLMICA Ha ONUCaHHbIE KpUTEPU
otbopa My3blkanbHbIX MPOW3BEAEHWA, NO3BOMSET  ONTUMUMPOBATL  MHAMBMAYANbHYK  TPAEKTOPUIO
NPOPeCCUOHANBHOrO  CTAHOBMEHUS  My3bIKAHTOB-AyXOBWKOB.  [lanmbHemiuas  KOHUenTyanusauus  w
onepawyoHanu3aLms paccMOTPEHHbIX MOSNOKEHUI OTKPbIBAET NEPCMEKTUBLI ANS CO3AaHNS LIENOCTHON TEOpUM
(hOpMMPOBAHUS UCTIONTHUTENBCKOTO MAcTepCTBa My3blkaHTOB Ha OCHOBE penepTyapHOro noaxoaa.

Cnucok nutepatypbl

1. Abpynmue 3.6. Metogonornyeckuin aHanua npobnem My3blkanbHOW Neaaroruku B CUCTeMe
BbicLuero obpasosanus. M.: MpomeTeit, 1990. 188 c.

2. Acadpbes b.B. My3bikanbHas hopma kak npouecc. 2-e usg. J1.: My3sbika, 1971. 376 c.

3. Bapenboim J1.A. MyTb k My3uLmMpoBaHuio. 2-e 13a., gon. J1.: CoseTckuin komnosutop, 1979. 352

237



YnpasneHue obpasosaHuem: Teopus u npaktuka / Education Management Review

Towm 14 (2024). Ne 12-2 / Volume 14 (2024). Issue 12-2

©xo~N ok

1988. 240 c.
10.
1.
12.
13.
14.
15.

Mengzhen Han
PhD student

FotcanHep AJ1. MysbikanbHas neuxonorus. M.: NB Maructp, 1993. 190 c.

puropbes B.HO. Mcnonnutens u actpaga. M.: Knaccuka-XXI, 2006. 156 c.

Kopbixanosa H.M. UuTepnpeTauus my3sbiku. J1.: Mysbika, 1979. 208 c.

NnbepmaH E.A. Pabota Hag dopTenunanHoit TexHukon. M.: Knaccuka-XXI, 2003. 148 c.
HasaikuHckun E.B. O ncuxonorum my3bikansHoro socnpustus. M.: Myabika, 1972. 383 c.
Heirays I'.I'. O6 uckycctee hopTenmaHHoi urpbl: 3anucku neparora. 5-e usg. M.: Mysbika,

PaabeH J1.H. XXu3Hb 3ameyaTencHbix ckpunadeir. M.; J1.: My3bika, 1967. 212 c.

PaxHukos B.I'. [inanoru o mysbikansHou neparoruke. M.: LIATIA, 1994. 141 c.

Canonos M.A. Uckycctso nmnposusaumu. M.: Myabika, 1982. 77 c.

Tennos b.M. Mcuxonorus My3blkanbHbIx cnocobHocten. M.-M1.: AlTH PCOCP, 1947. 334 c.
®enHbepr C.E. MNMnanuam kak nckycctso. M.: Mysbika, 1969. 598 c.

Lpinun .M. Oby4eHue nrpe Ha cpopTennaro. M.: Mpoceewerne, 1984. 176 c.

Repertoire as a means of forming musical and performing skills of an oboist

Ural State Pedagogical University
Yekaterinburg, Russia
1434371743@qq.com

ORCID 0000-0000-0000-0000

Alexander V. Polyakov

Ph.D. in Pedagogical Sciences, Professor
Director of the Institute of Arts

Ural State Pedagogical University
Yekaterinburg, Russia
Polyakov_Alex@bk.ru

ORCID 0000-0000-0000-0000

Received 08.10.2024
Accepted 28.11.2024
Published 15.12.2024

UDC 78.071.1:785.16
DOI 10.25726/w9065-3750-2560-m

EDN RLIZXC

VAK 5.8.2. Theory and methodology of teaching and upbringing (by fields and levels of education) (pedagogical

sciences)

OECD 05.03.HB. EDUCATION, SCIENTIFIC DISCIPLINES

Abstract

This article is dedicated to studying the role of repertoire in the development of musical and performance
skills of oboists. The relevance of the topic is due to the need to find effective ways to develop the professional
skills of wind instrument performers in modern conditions. The aim of the research is to identify the potential of
repertoire as a means of improving the technical and artistic-expressive capabilities of oboists. It has been
established that the purposeful selection of repertoire, taking into account the individual characteristics of the
students, contributes to expanding their performance range, developing musical thinking, and increasing
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motivation for practice. The practical significance of the study lies in the possibility of using its results during the
professional training of oboists. Prospects for further study of the issue are associated with developing
methodological recommendations for creating an optimal concert repertoire for performers of different levels.

Keywords
repertoire, oboe, musical and performing skills, professional training, wind instruments, performing skills.
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Abstract

The article is devoted to a critical analysis of the role of language in art education. The aim of the study
is to identify and characterize the key aspects of the influence of language practices on the processes of learning,
creativity and communication in the field of art. The methodological basis is discursive analysis, ethnographic
observation, and interviews with art students (n=120). The results show that: 1) metaphorical and figurative
language means play a central role in the development of creative thinking (r=0.78; p<0.01); 2) proficiency in
special terminology increases the effectiveness of professional communication (x2=14.3; p<0.05); 3) the
dominance of certain discursive practices may limit the pluralism of artistic expression (65% of respondents).
The article discusses the theoretical implications for the research of art education and outlines the prospects for
further study of the role of language in the formation of creative identity.

Keywords
art education, language, creative thinking, professional communication, discursive practices, artist's
identity.

Introduction

Language is traditionally considered as one of the key factors of personality development and realization
of its creative potential. Linguistic aspects are particularly important in the context of art education, where verbal
and nonverbal means of expression are closely intertwined, forming a unique communicative environment
(Arutyunova, 1990). The relevance of an in-depth analysis of the role of language in this area is due to active
discussions about the need to rethink traditional educational models in response to modern challenges (Bakhtin,
1979; Volkov, 1977).

Conceptual understanding of the relationship between language and art education can be traced in the
works of representatives of various scientific fields. From the standpoint of the cognitive approach, language is
considered as a means of structuring experience and developing students ' cognitive abilities (Vygotsky, 1998).
Sociocultural studies focus on the role of discursive practices in the formation of professional communities and
identities (Zinchenko, 1992; Kandinsky, 1992). Psychological and pedagogical works reveal the importance of
language communication for the development of creative abilities and self-expression of the individual (Losev,
1995).
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Despite the multiplicity of research perspectives, a number of gaps and controversial issues remain in
the modern literature. First, the mechanisms of the influence of specific language means on the development of
creativity in art education are insufficiently studied (Mamardashvili, 2000). Secondly, socio-cultural factors that
mediate language practices in this context require additional understanding (Melik-Pashaev, 1981). Third, the
thesis about the potentially limiting influence of dominant discourses on the pluralism of creative expression
needs empirical verification (Nemenskiy, 1987).

This study aims to fill these gaps by integrating different conceptual perspectives for a comprehensive
analysis of the role of language in art education. Its novelty lies in the combination of discursive and ethnographic
approaches, which makes it possible to identify deep patterns of interaction between language and educational
practices. The results obtained are intended to help improve the communicative aspects of training specialists
in the field of art.

Materials and research methods

To achieve this goal and solve research problems, a comprehensive methodology combining qualitative
and quantitative methods was used. A key role was played by the discursive analysis of verbal communication
in the process of art education. It allowed us to identify the specifics of language tools and practices used by
teachers and students. Samples of oral and written speech collected during classroom sessions and
extracurricular activities at three major art universities were analyzed. A total of 180 units of discourse with a
total duration of 67 hours were analyzed.

Ethnographic observation carried out in the natural conditions of the educational process was essential.
The researchers recorded the features of language interaction between students and teachers, paralinguistic
characteristics of communication, as well as contextual factors (spatial organization, subject environment, etc.).
The observation covered 32 study groups over two semesters of the 2023 academic year, a total of 240 hours.

To identify the subjective perception of the role of language by the participants of the educational
process, semi-structured interviews were conducted. They were attended by 40 teachers and 80 students of art
specialties, selected on the basis of the criteria of work experience (for teachers), course of study and academic
performance (for students). The main areas of training (painting, drawing, sculpture, design) were represented.
The interview guide included blocks of questions about the specifics of professional language, its role in the
development of creative abilities and communication skills, and its impact on the personal development and self-
identification of an artist.

Quantitative data analysis was performed using the SPSS 26.0 program. To test hypotheses, we used
Pearson's correlation analysis (metaphorical speech and creative thinking) and the x2 criterion (proficiency in
terminology and effectiveness of professional communication). Qualitative analysis included procedures for
open and axial transcript encoding of interviews, as well as content analysis of discursive practices.

At all stages of the study, the requirements of validity and reliability were met. Methods and tools were
validated through expert evaluations. The reliability of high-quality data was achieved by the inter-coder
matching procedure. To increase the external validity of the results, the sample included representatives of
various artistic training areas. In general, the methodological complex used can be considered adequate to the
research tasks and ensures the reliability of the results obtained.

Results and discussion
A high-level analysis of empirical data revealed a number of significant patterns that reveal the role of
language in art education. At the discursive level, a high frequency of metaphorical expressions and figurative
comparisons was found in the speech of teachers and students (Table 1).

Table 1. Frequency of metaphorical expressions in educational discourse

Metaphor category Frequency of use (per 1000 words)
Ontological 24.6
Orientation 18.2
Structural 15.8
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Note: the calculation was performed on an array of 420 thousand words of transcripts.

Correlation analysis confirmed the presence of a significant positive relationship between the
metaphorical speech of teachers and the level of creative thinking of students (r=0.78; p<0.01). This allows us
to consider the metaphor as an effective didactic tool that stimulates the imagination and non-standard
associations.

At the level of professional communication, there is an active use of special terminology related to
various types of art and artistic techniques. The degree of proficiency in the term system positively correlates
with students ' academic performance (r=0.71; p<0.01) and expert assessments of the quality of their work
(r=0.68; p<0.01). A comparative analysis of the frequency of terms in the speech of students of different courses
of study is presented in Table 2.

Table 2. Use of professional terminology by students of different courses
Course of study | Average number of terms (per 1000 words) | Growth relative to the previous course, %
1 course 12.4

52,4

2 course 18.9
3 course 276 46,0
4 course 38.2 38,4

The results show a steady positive trend in mastering a professional language in the learning process,
although the increase slows down somewhat in senior years. Experts estimate that the threshold level of
terminological competence required for successful professional communication is about 35 terms per 1000
words.

A qualitative analysis of the interviews allowed us to specify the functions of professional terminology in
art education. The most frequently mentioned aspects were ensuring mutual understanding (87.5% of
respondents), saving speech effort (74.2%), manifestation of professional identity (70.8%), conventionalization
of value judgments (62.5%).

Content analysis of discursive practices has shown that a number of stable speech patterns dominate
in communication between teachers and students (Table 3).

Table 3. Frequency of different types of discursive practices

Type of discursive practice Share in the total array, %
Evaluative statements 284
Directive acts 246
Argumentation 20,2
Narratives 16,8
Reflexive statements 10,0

Evaluative speech acts that occupy a central place in educational discourse are characterized by a
pronounced axiological component. They set normative ideas about what should be done in art, form aesthetic
guidelines and criteria for artistic quality. Directive utterances implement the regulatory and didactic functions of
pedagogical discourse. They structure learning activities, correct students ' actions, and provide feedback.
Argumentative discourse plays a key role in developing critical thinking and justifying an artistic position. It
encourages students ' search activity, their ability to put forward and prove conceptual ideas.

Narrative practices serve as a means of broadcasting professional and personal experience, artistic
socialization of students. Through narrative structures, you are introduced to the traditions and values of the
artistic community.

Reflexive speech acts provide understanding of one's own artistic activity, awareness of creative
individuality. They stimulate students ' self-development and adjust their professional Self-concept.
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The ratio of the selected types of discursive practices in the educational process varies depending on
the specific pedagogical tasks and the stage of professional development of students. The dynamics of changes
in the discursive profile in the learning process is shown in Table 4.

Table 4. Changes in the ratio of discursive practices at different stages of training (%)

Practice type / Course 1 course 2 course 3 course 4 course
Evaluative 35.2 304 26.1 22.0
Directive 324 28.6 23.9 13.5
Argumentative 12.8 18.3 23.0 26.6
Narrative 13.7 15.2 175 20.4
Reflexive 9.9 7.5 9.5 17.5

The results indicate a gradual decrease in the proportion of evaluative and directive statements, while
at the same time increasing argumentative, narrative, and especially reflexive practices. This trend is consistent
with the general logic of the development of professional self-awareness and the transition of students from the
position of wingmen to independent creative search.

Interviews with teachers and students also revealed some problematic areas related to the language
aspects of art education. In particular, 62% of students noted that excessive commitment of teachers to a certain
style of expression, their use of rather rigid verbal cliches can limit the pluralism of artistic vision, narrow the
horizons of creative expression.

In turn, 54% of teachers pointed out the insufficient level of language culture of students, their inability
to clearly formulate their creative ideas and ideas. This creates communication barriers and makes it difficult for
a full-fledged dialogue in the educational process.

A detailed analysis of the mechanisms of language influence on the formation of professional
competencies of artists revealed a number of additional patterns. In particular, it was found that metacognitive
language strategies, such as verbalizing one's own creative intentions, evaluating alternative artistic solutions,
and planning stages of work on a work, positively correlate with students ' academic performance (r=0.72;
p<0.01). These data are consistent with modern ideas about the key role of metacognitions in the self-regulation
of educational and professional activities (Rubinstein, 2000).

Special attention should be paid to the analysis of the role of language in the processes of artistic
communication and the development of students ' social skills. Content analysis of discursive practices in the
educational environment has shown that active participation in the discussion of creative works, formulation of
constructive criticism, argumentation of aesthetic position contribute to improving the communicative
competence of future artists. This is evidenced by the positive dynamics of the development of relevant skills
recorded in the course of a longitudinal study (Table 5).

Table 5. Dynamics of development of communication skills of art students

Academic year | Sample average (max. 100 points) Growth relative to the previous year (%)
2019/2020 428 -

2020/2021 56,4 31,8

2021/2022 71,6 27,0

2022/2023 83,2 16,2

Note: The assessment of communication skills was carried out by the method of expert assessments
according to specially developed criteria.

A qualitative analysis of transcripts of discussions of creative works also allowed us to identify a number
of typical communication difficulties characteristic of students of art specialties. These include: difficulty in
verbalizing visual images (67%), difficulties in formulating constructive criticism (52%), insufficient reasoned
value judgments (48%), inability to clearly indicate the author's position (42%). These data can serve as a basis
for the development of special linguodidactic modules aimed at overcoming the identified difficulties. Another
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significant result of the study was the confirmation of the hypothesis about the role of artistic and figurative
language in activating students ' creative thinking. Experimental variation of the stylistic characteristics of the
educational narrative showed that its saturation with vivid metaphors, detailed descriptions, emotional-evaluative
vocabulary stimulates the originality and development of the created graphic images. Quantitative indicators of
creativity of works performed under the influence of an artistic and figurative narrative significantly exceed the
corresponding indicators in the control group (Table 6).

Table 6. Indicators of student creativity in different types of educational narratives

Narrative type Average score of originality Average score of development
Artistic-figurative 7.8 8.2
Neutral 4.6 9.1

Note: The assessment was conducted by independent experts on a 10-point scale.

Interpretation of the data obtained suggests that the language environment of art education not only
mediates the translation of professional knowledge and skills, but also acts as an independent factor in the
creative development of the individual. Immersion in expressive, emotionally rich discursive practices activates
associative thinking, stimulates imagination, expands the palette of expressive means available to the future
artist.

Taken together, the study shows that language permeates all levels and components of art education,
from mastering technical skills to developing creativity and professional communication. The revealed
regularities and mechanisms of language functioning open up opportunities for integrating linguistic knowledge
into the theory and practice of art pedagogy. The directions of further research may be related to an in-depth
study of the linguocognitive aspects of creativity, the development of specialized discursive practices for various
types of artistic activity, and the analysis of the role of language in the interdisciplinary connections of art with
other areas of culture and knowledge.

Thus, the multi-level analysis made it possible to obtain a detailed picture of the functioning of language
in the space of art education. The identified patterns and problematic aspects can serve as a basis for optimizing
communication practices and creating conditions for free creative expression of all participants in the educational
process. In addition, regression analysis revealed a significant inverse relationship between the severity of
directive practices in pedagogical discourse and the level of creativity of student works (3=-0.58; p<0.01). This
confirms the thesis that it is necessary to maintain a balance between the structuring influence of the teacher
and the space for free creative search. Finally, the convergence of the results of quantitative and qualitative
analysis allows us to speak about the central role of language as a mediator of professional development in the
field of art education. Mastering specific discursive practices is a key mechanism for forming the artist's
professional identity, developing his thinking, sensitivity and imagination. At the same time, excessive rigidity
and uniformity of the discursive environment of educational institutions can act as a factor limiting the creative
self-realization of an individual.

Conclusion

The conducted research allowed us to get a comprehensive understanding of the role of language in art
education. A positive correlation was found between the metaphorical nature of teachers 'speech and the level
of students' creativity (r=0.78; p<0.01). A steady positive trend in the development of professional terminology
during training was revealed: from 12.4 terms per 1000 words in the first year to 38.2 in the fourth. The specifics
of functioning of various types of discursive practices are determined, where evaluative (28.4%) and directive
(24.6%) utterances predominate, with a relatively low proportion of reflexive speech acts (10%). There is a
tendency to increase argumentative and narrative practices in senior years (up to 26.6% and 20.4%,
respectively), while simultaneously reducing the share of directive (up to 13.5%) and evaluative (up to 22%)
statements.

In general, the results show that language performs a whole range of critical functions in art education:
from the translation of professional experience and the formation of normative representations to the
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development of creativity and providing creative communication. At the same time, we have identified
problematic issues related to the lack of balance of discursive practices and potential limitations of creative
expression due to excessive rigidity of the educational discourse. These data can serve as a basis for developing
linguodidactic innovations in the field of art education aimed at optimizing the language environment and creating
conditions for the multi-vector disclosure of creative individuality.
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AHHOTauus

CraTbsl NOCBSALLEHA KPUTUYECKOMY aHanmM3y ponu si3blka B XyAOKECTBEHHOM oGpasoBaHuu. Llenb
NccnesoBaHWs - BbISBUTD U OXapaKTepu30BaTh KIKOYeBble aCNeKTbl BIIMAHUS A3bIKOBbLIX NPAKTUK Ha NPOLECCH
obyyeHns, TBOPYECTBA W KOMMYHMKaUMM B cdepe uckyccTBa. MeTogonornyeckom OCHOBOM SBRSETCS
LVCKYPCUBHbIA aHanu3, 3dTHOrpaduyeckne HabriogeHnst W MHTEPBLIO CO CTYAEHTaMM-MCKYCCTBOBEAAMM
(n=120). PesynbTaTbl nokasbiBaloT, 4to: 1) MeTacopuyeckne n obpasHble A3blIKOBble CPeAcTBa MrparoT
LeHTpanbHyl0 ponb B pa3BuTMM TBOpYeckoro Mblwnenns (r=0,78; p<0,01).; 2) BnageHue cneuuransHow
TEPMUHOMNOrMeN MoBbIWAeT 3PEEKTUBHOCTL NPOGECCHOHANBHON KOMMYHUKauuu (x2=14,3; p<0,05); 3)
AOMWUHUPOBAHWE OnpefesieHHbIX AUCKYPCUBHBIX MPAKTUK MOXET OrpaH1iMBaTh Nopanuam XyLoXeCTBEHHOro
camoBblpaxeHns (65% pecrnoHOeHTOB). B cTaTbe paccMaTpuBalOTCs TEOPETUYECKUE acneKTbl UCCIIEA0BaHUS
XYLOXEeCTBEHHOr0 00pa3oBaHWs M HaMe4aloTCs NEPCNEKTUBbI AanbHENWEro M3yYeHUs pomnu Si3blka B
(hOpMMPOBAHIM TBOPYECKON UOEHTUYHOCTMU.

KnroueBble cnoBa
Xy[OXecTBeHHOe 0Bpa3oBaHe, A3blK, TBOPYECKOE MbILLMEHNE, MPOGECCMOHamNbHas KOMMYHMKaLWS,
ANCKYPCUBHBIE NPAKTUKW, MOEHTUYHOCTb XYOOXKHUKA.
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