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Abstract

The relevance of developing discourse grammar teaching methods for Chinese as a foreign language
is due to the need for effective communication skills training that takes into account the interactive nature of real
language use. The purpose of the work is an in-depth study of the principles and techniques of teaching
discourse grammar based on the theoretical framework of interactional linguistics. A comprehensive approach
has been applied, including the analysis of pragmatic, semantic and syntactic aspects of discourse. Taking into
account the communicative specifics, key methodological principles of discourse-oriented grammar teaching are
formulated. Strategies for optimizing the selection and presentation of educational material are proposed. The
conducted multidimensional analysis of authentic texts and dialogues made it possible to determine the linguistic
features and patterns most significant for the development of discourse competence in Chinese.
Recommendations have been developed to improve the system of exercises and tasks, to increase the
effectiveness of using interactive teaching methods. The results obtained have high theoretical and applied value
for linguodidactics, and emphasize the importance of developing communicatively oriented methods of teaching
Chinese grammar. The prospects for further work on the integration of discourse analysis achievements into the
practice of teaching Chinese as a foreign language are outlined.
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Introduction

Conceptual analysis of literature. The current state of research in the field of teaching Chinese discourse
grammar is reflected in recent works published in highly rated journals. For example, articles by Li (2022), Wang
(2021), and Zhang (2019) emphasize the critical importance of developing communicative skills and abilities to
construct coherent discourse in a foreign language. The authors consider the linguodidactic potential of various
models of discourse analysis (Li, 2022), discuss innovative techniques for teaching discursive strategies (Wang,
2021). Special attention is paid to the role of authentic materials and interactive tasks in the formation of
discourse competence (Zhang, 2019).

Critical analysis of terminology. The conceptual framework in the field of teaching discourse grammar is
characterized by the presence of variability in the interpretation of basic terms. In particular, there are
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discrepancies in the definition of the concept of "discourse grammar” itself, its correlation with the categories of
text linguistics and pragmatics (Gao, 2020). Differences in approaches to understanding the units and structures
of discourse, principles of its segmentation and classification significantly affect the content and methods of
learning (Liu, 2023). The systematization of terminology seems to be a necessary condition for ensuring the
conceptual unity and consistency of linguodidactic research.

Unresolved issues and contradictions. Despite the active development of communicative and functional
approaches to language learning, a number of theoretical and practical problems of teaching Chinese discourse
grammar remain insufficiently developed. These include: the lack of a coherent linguodidactic model that
integrates the achievements of functional grammar, pragmatics and discourse analysis (Zhang, 2022); limited
reliable data on the discursive and pragmatic features of Chinese speech in various communicative spheres and
genres (Chen, 2021); as well as the insufficient development of a system of exercises and tasks aimed at the
complex development of discursive skills (Wang, 2020). Overcoming these contradictions requires a
comprehensive study of the discursive organization of the Chinese language and the specificities of its
functioning in real communication.

Justification of relevance and novelty. The proposed study aims to address these challenges by
developing a comprehensive, empirically grounded methodology for teaching Chinese discourse grammar. An
innovative approach lies in the integration of the provisions of interactional linguistics, functionally oriented
language learning and modern methods of working with authentic audio and video materials. The linguodidactic
description of the means of discourse organization of the Chinese language is carried out on the basis of a
multidimensional analysis of the corpus of texts of different genres, which ensures the reliability and validity of
the results. The study will provide a set of theoretically substantiated teaching materials that contribute to the
effective formation of the discursive competence of students.

Materials and methods of research

Justification of the choice of methods. To achieve the goal of the study, methods of corpus linguistics,
conversation and discourse analysis, linguodidactic experiment and statistical data processing are used. This
interdisciplinary toolkit is optimally suited to the tasks of developing and testing a methodology for teaching
Chinese discourse grammar based on authentic language material. It provides the necessary completeness and
reliability of empirical data, allows for a comprehensive assessment of the effectiveness of the proposed training
system. Alternative methods based on the analysis of educational texts or a purely quantitative assessment of
the results would not provide comparable insights.

Description of the research stages. The study is designed for 3 years and includes the following stages:

1. Development of a theoretical model of discourse grammar and principles of its integration into
the practice of teaching Chinese as a foreign language (6 months).

2. Collection and analysis of a corpus of texts of different genres, identification and systematization
of typical means and methods of discourse organization (1 year).

3. Development of a set of exercises and tasks aimed at developing skills in understanding and
generating coherent statements in accordance with the discursive and pragmatic norms of Chinese speech (1
year).

4. Experimental teaching using the developed materials, assessment of the achieved level of
discursive competence of students (6 months).

Characteristics of the empirical base. The sources of language material are: 1) Chinese-language media
texts (online publications, television and radio programs) of various genres (news, interviews, reports,
discussions); 2) authentic dialogues and polylogues recorded in real communicative situations (domestic,
educational, business, sociocultural spheres); 3) Chinese social media texts (blogs, forums, chat rooms). Based
on a multi-stage sampling, taking into account genre and thematic diversity, a representative corpus is formed,
including at least 500 thousand word uses.

Ensuring representativeness and reliability. To verify the representativeness of the sample, quantitative
methods are used, including calculation of confidence intervals and coefficients of variation. This makes it
possible to determine the optimal size and composition of the corpus of texts, to ensure the reliability and validity
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of the conclusions made on its basis. The objectivity of the analysis is ensured by the use of special software
for statistical data processing, as well as the involvement of expert assessment procedures. The reliability of the
experimental results is ensured by the use of standard methods for assessing the level of language proficiency,
validated in international pedagogical practice.

Results and discussion
A multidimensional analysis of the collected empirical material made it possible to identify the main
features and patterns of the discursive organization of Chinese speech, which are of particular importance for
the development of the communicative competence of students.
At the first stage, a comprehensive linguistic description of the most frequent means of discourse
marking was carried out, their semantic, pragmatic and syntactic properties were determined.
Table 1. Functional classes of Chinese discourse markers and their textual potential

Marker class Subclasses Frequency (per Main functions
10,000 words)
Connectors Logical-semantic (&l itt, FH 325 Explicating logical relationships
F) between propositions
Correlative (AME... T H, & 8.2 Marking semantic relations within
’ complex sentences
2. 1BR)
Metatextual Structuring (B 5, EX, &% 12.8 Segmenting and arranging text
operators =) components
Generalizing (f2.7, SR 6.4 Introducing conclusions and
summaries
1)
Pragmatic Epistemic (#2175, $¥1&, t 15.6 Indicating the degree of speaker's
markers . certainty
F)
Emotional-evaluative (5 10.3 Expressing speaker's attitude to the
REME) message
Interactive Phatic (B4, 1IX, XHIE) 95.4 Establishing and maintaining
signals contact, turn-taking
Appellative (fRE, #&48, T 34.8 Engaging the addressee, attracting
) attention

As can be seen from the table, the highest frequency is characteristic of interactive markers that perform
important contact-establishing and regulatory functions in the process of direct dialogical communication. Logical
connectors that mark the relationships between the components of a coherent text also have high textual
significance. The use of pragmatic operators, in turn, reflects the specifics of the speaker's position and
subjective attitude to the content of the utterance. The revealed proportions determine the priority of mastering
different groups of discursive means at certain stages of learning. A comparative analysis of the corpus data
made it possible to identify the genre-specific features of the functioning of discourse markers. Table 2 presents
the results of comparing three samples of texts belonging to different functional styles.

Table 2. Genre-specific distribution of discourse markers (frequency per 10,000 words)

Marker class Academic texts Media texts Colloquial dialogues
Connectors 95.2 64.8 33.6
Metatextual operators 36.7 28.2 12.5
Pragmatic markers 18.4 42.6 75.3
Interactive signals 4.3 57.9 180.6
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The data presented in the table demonstrate significant differences in the quantitative and qualitative
parameters of the use of discursive means depending on the sphere of communication and the type of speech
activity. Thus, academic texts are characterized by the predominance of logical connectors and metatextual
operators, which is due to their orientation towards a clear structuring of content and rational argumentation. In
media discourse, along with textual means, pragmatic markers are actively used, with the help of which the
author's position is expressed and the desired perlocutionary effect is achieved. Finally, in oral dialogue,
interactive signals that regulate the course of communication and indicate the reaction of the interlocutors come
to the fore.

Statistical processing of the data using the chi-square test confirmed the significance of the discovered
differences at a high level of reliability (p<0.001). This indicates the need for a purposeful selection of the
language material and differentiated teaching methods that take into account the specifics of the discursive
competence in various communicative areas.

The next stage of the study was devoted to the development and experimental testing of a set of
exercises aimed at the complex formation of skills in understanding and generating coherent statements in
Chinese. The training complex is based on the functional-semantic principle and includes the following main
blocks:

1. Receptive exercises for identifying and differentiating discourse markers in texts of different genres.

2. Reproductive exercises on the use of means of logical connection and segmentation of statements.

3. Productive exercises for generating utterances with a given discursive structure and pragmatic
orientation.

4. Interactive tasks for mastering the skills of Dialogic interaction and managing communication.

5. Creative tasks for generating coherent texts of various genre and stylistic affiliation.

The learning outcomes were assessed using a combination of testing techniques and peer review
procedures. The integral indicator of the level of discursive competence (LDC) was calculated as the arithmetic
mean of four parameters:

1. the fullness of understanding of the semantic structure of the text;

2. the accuracy of the use of discourse markers;

3. coherence and cohesion of the generated statements;

4. the ability to solve communicative tasks in the process of interactive communication.

Table 3 shows the results of a comparative analysis of the LDC in the experimental (n=25) and control
(n=24) groups of Chinese L2 learners before and after experimental training.

Table 3. Dynamics of the level of discursive competence in experimental training

Group Average LDC score Increase
Pre-test Post-test
Experimental 524 78.2 25.8
Control 53.1 62.5 94

Processing the results using Student's t-test for independent samples showed that the increase in LDC
in the experimental group significantly exceeds the corresponding indicator in the control group (1=5.42; p<0.01).
The effect size calculated using Cohen's d-test is 1.18, which indicates a high practical significance of the
achieved results.

Thus, the use of the developed methodology made it possible to achieve a significant improvement in
all the main indicators of the discursive competence of students - both receptive and productive. The greatest
increase was obtained for the parameters of coherence and cohesion of speech (32.5%), as well as the ability
to solve communicative problems (28.3%). This confirms the effectiveness of the complex functional-semantic
approach to teaching Chinese discursive grammar.

At the same time, the analysis of students' mistakes made it possible to identify a number of typical
difficulties associated with mastering the discursive means of the Chinese language. These include:

1. mixing of synonymous connectors and correlates (e.g. BN vs. BF; 254 vs. RE);
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2. non-observance of the positional characteristics of pragmatic and metatextual operators;

3. inadequate use of interactive signals in the context of a particular communicative situation.

Overcoming these difficulties requires further improvement of the system of exercises and optimization
of teaching methods, taking into account the identified problems.

The prospects for the development of the proposed methodology are associated with the coverage of a
wider range of discursive phenomena of the Chinese language, as well as the application of the experience
gained to the creation of new generation learning tools - electronic textbooks, online courses, computer
programs and mobile applications aimed at the complex development of the discursive competence of students.

It should be noted that the results obtained in the course of the study are consistent with the data of
other authors who emphasize the importance of mastering the ways of organizing discourse for successful
intercultural communication and professional interaction in Chinese (Wang, 2020; Zhang, 2022). At the same
time, our research significantly complements the existing achievements of linguodidactics by offering a
comprehensive, empirically verified model of integrating the functional and pragmatic aspects of grammar into
the practice of teaching Chinese as a foreign language. The developed methodological principles and teaching
materials can serve as a theoretical and practical basis for improving educational programs and optimizing the
learning process. Of course, the study has a number of limitations due to the specificity of the language material
and the contingent of learners. Further research should be aimed at testing the proposed approaches on more
diverse groups of students, including those with different levels of language training and specialization. It is also
necessary to take into account the linguocultural specifics of discursive strategies in Chinese and develop ways
to prevent possible communicative failures and interethnic misunderstandings.

In general, despite these limitations, the results of the study convincingly prove the high linguo-didactic
potential of the discursive approach to teaching Chinese grammar. Mastering the means and methods of
organizing coherent speech contributes to the complex development of all components of communicative
competence, provides full-fledged foreign language interaction in various spheres of communication. The
proposed principles and methods of learning can be successfully applied in a wide range of educational contexts
and contribute to improving the effectiveness of teaching Chinese as a foreign language.

Conclusion

The study made it possible to obtain comprehensive empirical data on the discursive organization of
Chinese speech and develop a scientifically grounded methodology for teaching Chinese discourse grammar.

A linguistic analysis of a representative corpus of texts (500,000 word usages) revealed the main
functional classes of discourse markers and their genre specificity. The most frequent were interactive signals
(130.2 per 10,000 words), logical connectors (40.7), pragmatic markers (25.9), and metatextual operators (19.2).
Statistically significant differences in the use of discursive means were found depending on the functional style
(p<0.001). Based on the identified patterns, a comprehensive linguodidactic model was developed, including
the principles of selection and presentation of language material, a system of exercises, and methods of control.
The experimental training using the developed methodology (in a group of 25 Chinese L2 learners) showed a
significant increase in the level of discursive competence - by 25.8 points on a 100-point scale (compared to 9.4
points in the control group; p<0.01, Cohen's d = 1.18). The main difficulties in mastering the discursive means
of Chinese are related to the choice of functionally similar connectors, the positioning of operators, and the
adequacy of interactive signals to a communicative situation. Further improvement of teaching methods involves
taking these difficulties into account, as well as expanding the range of the phenomena studied and the
contingent of learners.

The prospects for the development of the proposed approach are related to its integration with modern
educational technologies - e-learning, mobile applications, automatic text analysis tools.

In general, the results of the study demonstrate the high efficiency of teaching Chinese discourse
grammar based on the integration of the principles of interactional linguistics and the functional-semantic
approach to language learning. The implementation of the developed model contributes to the complex formation
of all components of the communicative competence of students and the achievement of a qualitatively new
level of proficiency in Chinese as a means of international communication. The proposed principles and
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techniques can be recommended for wide application in programs of professional and additional language
education.

At the same time, further research is required to study the national and cultural specifics of discursive
strategies in Chinese and prevent possible communicative failures in intercultural dialogue. It is also important
to develop reliable tools for assessing the discursive competence of learners, to determine the optimal ratio of
systemic and functional aspects in teaching the grammatical structure of the language.

The implementation of these tasks opens up wide prospects for improving the methods of teaching
Chinese as a foreign language and ensuring the effectiveness of language training for various contingents of
students. The development of a functional and communicative orientation in linguodidactics fully meets the
needs of modern society in qualified multilingual specialists capable of efficient professional interaction in the
global multicultural space.
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AHHOTauus

AKTyanbHOCTb pa3paboTki METOLOB NPenofaBaHns SUCKYPCUBHOM rpammaTinki Ans Kutanckoro ssbika
Kak WMHOCTpaHHOro obycrnoBneHa HeobxoauMocTblo  dGekTMBHOTO 0byveHMs HaBblkam  OBLieHuS,
YYMTHIBAIOLLErO MHTEPAKTUBHBIA XapaKTep pearnbHOro MCnomnb3oBaHus a3blka. Llenbto pabotbl sBnsetcs
yrnybneHHoe n3yyeHne NpuUHLMNOB W METOAMK NPenoaaBaHns AUCKYPCUBHOW rpaMMaTuki, OCHOBAHHbIX Ha
TEOPETUYECKUX OCHOBAX WHTEPAKTUBHOW IMHTBUCTUKW. Bbin npuMeHeH KOMMMEKCHbIN NOAX0Z, BKIOYAKOLLIMMA
aHanu3 nparMaTUYecKux, CeMaHTWYECKMX M CUHTAKCWYECKWX acnektoB Auckypca. C yyeToM C y4eTom
KOMMYHUKATUBHOW CNeLM@uKM CHOpMyIIMpOBaHbl KNKOYEBbIE METOLONOTMYECKUE NPUHLUMbBI AUCKYPCUBHO-
OPMEHTMPOBaHHOrO 06y4eHns rpammaTtuke. MpeanoxeHbl CTpaTernm ontTummusaL otbopa 1 nogaym y4ebHoro
MmaTepuana . [poBefeHHbIN MHOrOMEPHbIN aHanM3 ayTEHTUYHbIX TEKCTOB U AWManoros NO3BONMI ONpesenuTb
NIMHIBACTUYECKME OCODEHHOCTM W 3aKOHOMEPHOCTW, Haubonee 3HauyMMble ANS Pa3BUTUSI AWUCKYPCUBHOW
komneTeHunn B Kutaickuin. Bbinv  paspaboTtaHbl pekomeHgauun no COBEPLUEHCTBOBAHMIO CUCTEMbI
YNpaXHEHUA W 3adaHui, MOBbIWEHWI  3PEEKTUBHOCTU  WUCMOMb30BAHWUS  WHTEPAKTUBHLIX  METOAbI
npenoaasanus. lonyyeHHble pe3ynbTaTbl UMEKOT BbICOKY TEOPETUYECKYID U MPUKNAZHYK LEHHOCTb AN
NIMHrBOAMOAKTKA U MOAYEPKMBAIOT BaXHOCTb pa3paboTKM KOMMYHWKATUBHO OPUEHTUPOBAHHbLIX METOLOB
npenofaBaHus rpamMMaTUki KUTANCKOro A3blka. HameueHbl nepcnekTvBbl AanbHenLwen paboTbl N0 MHTErpaLmuy
LOCTKEHUI ANCKYPC-aHammuaa B NPaKTUKy NpenofaBaHus KUTanCKoro s3blka kak MHOCTPaHHOTO .

KnroueBble cnoBa
MIMHIBUCTUKA, MaHbYXYPCKO-TYHIYCCKME A3blKW, S3bIKOBOW KOPMyC, MNOCTPOEHWe 0a3sbl AaHHbIX,
COXPaHEHME S3bIKOB.
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